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ABSTRACT

Learning in higher education can be achieved from students’ engagement in peer,
group and their own learning, learning through assessment can be a process in which
learners reflect and judge on their own works either in peers, group or individually
however, Assessment develop students understanding of learning objectives and
success criteria. Students are motivated and engaged when they work together and
reflect each other’s work critically. The aim of the study was to investigated students'
attitudes towards different methods of evaluation, that is group evaluation, peer
evaluation, and self-assessment. The study was conducted with first-year,
undergraduate students in Kurdistan universities which applying the bologna process
in their systems. The sample confirmed 324 students from different universities and
departments in the Iragi Kurdistan region. The study was dependent on the scale
prepared by the researchers to measure the attitudes of the students. To analyses the
data, the statistical package of social science (SPSS) was applied. The results revealed
that overall of the students feels satisfactory with self-assessment more than with peer
and group assessment. Although, some students come across obstacles of assessing
their works, they preferred self-assessment. and all types of assessment are essential
in an academic learning process. These results indicate that the students have positive
attitudes towards self-evaluation more than teacher or peer and group evaluation. At
the end of the study, the researchers presented a set of recommendations and
suggestions.

Keywords: Assessment, group, self and peer assessment, Evaluation, higher
education.
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Introduction:

The pedagogy of assessment for constructive learning has arisen in the west
first, then the system of education in the Middle East started to apply them.
Traditionally, academic staff was focused on the assessment by grading and little
emphasis on the assessment by learners. It should involve students as active learners
to obtain the best outcome results. Cognitive and reflective skills are the main role in
the process of learning (Lu & law, 2012). The potential of group, peer, and self-
assessment to support student’s achievement in learning has been focused on learning
and practice. In the past, academic staffs assess student's work by themselves. It’s
time to shift from teacher’s assessment into colleague’s assessment together; the
students can inquire about the teacher's help in case they need it. In Iraqi Kurdistan,
we need to alter the traditional pedagogical system into the group, peer, and self-
assessment. It consolidates students' learning also promotes reflective thinking skills,
self-confidence and responsibility. Initially, the students challenge to adapt new
pedagogy of assessment, but they will adjust the model of education in their system
(Bryant & Carless, 2009).

Educationalist confirms that assessment is central to student’s experience and
learning which broaden their horizon. Assessment is about students grading,
judgment, supporting and achievement. Some assessment is contrived in higher
education to be during the process like group, peer and self-assessment, and
summative assessment. Assessment assignment is considered group working that is
during the process of learning while tasks that are required results contribute
summative assessment as to its focused on the final product (Hernandez, 2012). A
study by researchers conducted that assessment of “General education is a place of
convergence for students and faculty, outside of academic departments and majors,
and represents an opportunity for focusing on learning and student experiences that
isn’t found elsewhere in the institution.” (Reitenauer & Carpenter,2019).

This sort of assessment is essential for the universities but it is a complex
process for the student’s learning especially in Iraq. A study by the researchers posits
that one of the purposes of assessment collaboration is to measure student’s
performance as they work and learn from each other. Collaborative learning increases
students learning outcomes and skills such as social skills and their perspectives to
their colleagues. It can be an integral part in students learning process; there are
students who feel shy to express their attitudes towards other learners so group
learning assessment can be the wider implication of the learner’s outcome however
students can learn collaborative work through assessment. (Webb et al., 1998).

The term “Assessment “and “evaluation” are both used in educational sectors,
in the UK the term assessment is used to refer to the judgment of a student's work
while evaluation is referred to the judgment regarding the courses (Taras, 2005, p.
466). Assessment in higher education focused on future learning which enhances
short and long -term outcomes by assisting the students to judge their learning
process. Group, peer, and self-assessment increase students’ intellectual skills, so
responsibility and decision are playing an essential role in the circle of learning.
Students can regulate their own learning; they can reflect on their own work either
individually or in peers or groups rather than relying on the teacher (Thomas et al.,
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2011). Self-assessment enhances student’s confidence in their ability to do and solve
their issues regarding their works and become more dependent in their learning
process. There is a distinction between a student's self-assessment and self-evaluation.
Students' self-assessment can determine the sorts of errors made in their works while
student self-evaluation is about their reflections of their general understanding of the
subject (Virginia & Carol, 1996).

Group, self, and peer assessment are a means of deeper learning in the
education cycle. Assessment and grades are linked to each other however the cultural
education plays a vital role in student’s progress. In some colleges and universities,
the approach is a more likely teacher -Centre role that is the learners depended on the
teacher’s assessment only. This issue returns back to cultural education progress.
Group, self, and peer assessment are against cultural norms and it should yield a
reasonable outcome for students learning process in the educational curriculum. These
sorts of assessments have a deep-seated place in academic learning today and in the
future (Diana, 2008). In activities group, peer and self, students were engaging with
standards and criteria. The students judge their own works individually, they work
with peers and in groups to exchange their skills and benefit from each other in
learning. They can experience new skills regarding their subjects and it’s a cycle to
gather different standards of learners to assess their works positively (Nancy & Judy,
2000). The development of group, peer, and self-evaluation plays an integral part in
the universities in higher education as it increases student’s awareness towards the
process of evaluation and constructive skills however the use of marking criteria and
standards in their works (Gamze & Howard, 2009).

Research Questions:

1.What is the nature of the attitudes of the students to ward three types of evaluation
(self-evaluation, peer evaluation and group evaluation)?

2.What is the most common type of evaluation prefer by students?

3.Is there any significant difference in the students' attitudes toward type of evaluation
according to gender variable?

4.Does the students’ attitudes toward type of evaluation vary according to the
university variable?

Literature review

Assessment is a task among the students to achieve the main goal for purposes
of learning. Assessment is like a spur among the learners to negotiate and exchange
ideas to gain the learning outcomes, especially the students who challenge the
difficulty of learning individually or in groups (Espasa et al., 2018). Nevertheless
“Assessment should focus on performance, not the person.” (Donald, 1987, p.565)
Group, self, and peer assessment have become widely used in 21-century academic
development especially in the university curricula in higher education. The
curriculum develops communication and decision making, effectiveness, attitudes,
excitement, energy, and courage for the students. When the learners get bored from
the lecture or challenging problem solving, they can create an atmosphere to exchange
ideas with the participants to gain new thinking skills. Hence working together makes




286

ISSN online: 2414 - 3383

DOI: 10.33193/JALHSS.69.2021.536 ISSN print: 2616. 3810
) glainljlg GlyluiYl mgleg ualllg ygiall dlag
e, Journal of Arts, Literature, Humanities and Social Sciences S
- www.jalhss.com
- Volume (69) July 2021 2021 sls (69) 2xll LALHSS

the lecture more enjoyable and facilitates learning among the students and the
teachers (Issa, 2012). A study presented by the researchers stated “Internationally,
higher education institutions seem to have limited success in their quest for increasing
students’ engagement and satisfaction with feedback™ (Kim et al, 2020) however it’s
time to alter the phrase “me” to “we” as the researcher stated that “We are currently
leaving in an era of competitive and individualistic learning. The "me" classrooms
and "do your own thing" academic work are fading, and we are entering an era of
interdependence and mutuality. The current trend is for "we" classrooms and "we are
all in this together” (Jonson at el, 1991, p.21).

It is worth noting that peer assessment plays the role of increasing cognitive
skills and interaction between student-student and teacher-student. It enables the
learners to rate their peer's work easily, however it saves time and creates an outgoing
atmosphere in the class as some of the students lack self-confidence. Peers can
enhance the quality of learning. The students learn from each other and they learn
from the teacher generally. Mostly, Peers accept criticism from their partners than the
teacher (Wen & Tsai, 2006). peer assessment creates an active and positive role for
cooperation among the students to learn from each other regarding different cultures
and techniques of learning skills. In peer assessment, the students are using criteria to
make judgments about their peers' work to provide marks and comments regarding
their works while self-assessment regarding the student’s judgment of their works.
This is the most difficult type of assessment; some students challenge to assess their
work individually because of a lack of experience regarding learning and confidence.
Sometimes student’s background education is scarce to give feedback themselves or
realize their mistakes on learning outcomes (Bryant &Careless, 2009). What is
important to consider in the teaching and learning process is that students learn from
their colleagues, most pieces of evidence demonstrated that "What is the most
effective method of teaching? Is that it depends on the goal, the students, the content,
and the teacher. But the next best answer is, Students, teaching other students.” So
peer teaching is effective for students learning outcomes (McKeachie et al. 1986, p.
63).

Peer assessment was manipulated to assess student’s product, presentation,
communication skills, and performances. It is evident that peer assessment was
mostly applied by assessing student’s communication skills and presentation that has
been provided by the teachers to assess their works (Gulsen & Mehtap, 2007). As
though peer interaction can be stimulating by metacognition. Peer interaction help
learners to reflect their learning process and justifying their decision, ideas
individually or in peers (Minjeong & Teeheon, 2013). Peer assessment connotes an
interest in the teaching and learning approach. Peer assessment increased in higher
education in recent years. It is focused on construction rather than knowledge. It helps
the learners to enhance their understanding, learning and reflection in different
sectors. Sometimes students are reluctant to assess their peer’s work, so peer
assessment enhances their capability to reflect critically. The students learn from each
other when they assess their works together. It enhances their metacognitive skill that
is they will be able to solve problems in a professional way (Olliver & Amanda,
2013).
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However, Student’s engaging with assessments is essential for learning and
the educational process. It yields students an active role and responsibility towards
learning. They can perceive peer assessment as a tool for achievement and
improvement. It’s essential to learn how to assess their works individually then it will
be easier to judge and assess others' ideas. Student’s assessments should be handled
with the utmost care because assessment needs professional people to achieve certain
purposes of education. Sometimes students challenge to assess their peers' work due
to inferior level. Peer assessment contributes enhancement and achievement of the
learning process, it helps them to resolve an assignment by applying assessment so it
enables them to collaborate and exchange their ideas about the task. Positive
education and environment yield confidence and professionalism among the learners
(Tatjana, 2014). Another researcher resorts to peer assessment to assess students'
work rather than evaluating by the teacher however it reduces the teacher’s workload
and efforts especially in writing study (L’hadi & Alain, 2009). Peer assessment
deployed in elementary, secondary, and colleges successfully. Initially, the teachers
and the students experience anxiety about the process. The teacher should encourage
the learners positively about the evaluation process however promoting self-esteem,
responsibility, and motivation among the assessors. It’s essential for both assessors
and assesses (Keith, 2009).

In order to broaden student’s horizons with the best approach and fulfilling a
reliable curriculum, it’s essential to build up communication and satisfaction among
the students. This can be achieved by a group working to transfer and gain skills
among each other. The learners can learn from each other especially when there is a
case study which is critical thinking. They can find out the solution easily by
cooperating with the teams. However, conducting group activities in higher education
facilitate students learning. Presentation, debate, discussion, and projects were a quest
for the learner’s achievement particularly works assessment. So group working
becomes a prime for learning and teaching approach in higher education (Elizabeth et
al, 2014). According to (Wanli et al, 2015) group assessment in collaborative learning
was transpired after collaboration measurement, hence using a form or rubric for
assessment to measure group’s performance for the final product. Constructing ideas
and communication skills enhances learners critically to produce the learning
outcomes. In order to create effective, supportive learning and communities of
practice, it can be defined that a “group of people bound together by shared expertise
and passion or joint enterprise” (Wenger & Snyder, 2000, p.139). Furthermore,
another researcher indicated that group, self, and peer assessment facilitates learning
of competence and creativity. The form of peer and self-assessment can be called
fairness which is more valuable than the traditional method. At first, the teachers
worried about the outcomes of learner’s performance but later it was obvious that the
learners can assess their performance individually or in peers and groups better than
traditional methods (Christine & Damien, 1995).

A study asserts that group working and assessment are subservient to learning.
There are three sorts of group working such formal, informal learning, and team
study. Informal learning group demonstrates unplanned action that is provisory. The
students are free to work at any time while the formal one is visa verse. The students
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are stuck up to time; they have to complete their work at the exact time like projects,
reports that last for several weeks. They can assess each other’s work at an accurate
time. Lastly, teamwork lasts for a semester to complete their assignments and prepare
the final draft with the teams. So group working and assessment induces the students
to support each other and assess mutually over a period of time (Ahmed, 2006). A
researcher highlighted classroom assessment which yields students in higher-level
thinking skills and being a critical thinker. Generally, it supports learning and
instruction. It considers student's level of understanding and their cognitive skills
among each other. The task needs individual and peer’s learners to form the
classroom assessment (Kemal et al., 2018).

It is evident that self-assessment is a common essay writing activity. It
encourages the students to become more involved in their written work however it
asserts students’ smartness and responsibility towards their tasks individually. The
students analyze their own performance in a creative and critical manner (Martyn &
Lynton, 1980). Many university teachers assess student’s performance by judging on
the student’s reactions in the class. The teacher should recognize the learner’s level of
professionalism as there are learners that they cannot evaluate their works so they
inquire the teacher for help (Peter, 1982). Following (Betty, 2007), it appeared that
self-assessment is an essential part of the portfolio and authentic assessment. It
comprised about reflecting on past achievement and experiences about the subject
matter however evaluating thinking skills critically about the present and future plan
outcomes, goals, and constrictive ideas. Students should be able to compare their
works according to standards and criteria. When they try to achieve their tasks
individually, they accomplish their goals successfully in relation to reality. A
researcher highlighted that self-assessment is a process in which the students compare
their own performances with the criteria and goals so their own works in the progress
of revising. It can resemble a formative assessment. They can judge and revise their
own works without relying on the teacher’s evaluation (Heidi & Anna, 2009). Some
learners face difficulties in assessing their peer's work due to the inferior background
of the level of students however, students prefer to work individually than
communicating with other learners due to culture and misunderstanding about English
language subjects.

Methodology

The methodological framework for the research and field assignments:
This study deals with the methodological framework of the research through its
presentation of each chosen curriculum, and the most important field procedures that
the researchers follow in their research by focusing on each of, Data collection tools
and statistical methods SPSS were applied.

1-Research methods

Selecting one or several scientific approaches is essential in scientific and
academic research in order to gain objective results and achieve the goals of the
research (Hassan et al, 1982: 210). The research methodology means the rules and
methods used in the research of social phenomena and education according to
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scientific methods, through the stage of selecting the problem and collecting data
from the field of treatment and analysis (Bailey, 1982: 215). The nature of the study
and the phenomenon or problem that determines the nature of the curricula used in
research and for data collection. We relied on surveying data via a questionnaire in
the Kurdish language and Arabic language because the community and the sample of
the research are not scientifically and correctly familiar in the English language. The
questionnaire consisted of (21) items with a 5 Likert scale, it is ranging from always
to very rarely. A five-point Likert responses scale was used 1 very rarely, 2 rarely, 3
sometimes, 4 much, and 5 always. After that, we translated a form and data, and in
order to bring out the validity of a tool, we presented the questionnaire form for a
number of experts in the specialties of educational science, psychology, sociology,
educational sociology, and after deleting and modifying some paragraphs of the form,
it was certified as a tool 81% On the other hand, and to find out the reliability of the
form, it was distributed among 10 persons of the research sample. After 14 days, it
was distributed again to the same sample, and the form reliability was (0.95). The
researchers used the survey method of the sample to gain facts that is related to the
students ’attitude on the group, self, and peer assessment in the universities.

2-The research community:

The research community or the frame of the sample is the original community,
which includes all units or a specific sector of society. they are the individuals whom
the sample chooses to search for information related to the subject of the research, we
have taken the total number of the first year students in government universities in the
Kurdistan region located in four governorates as their number in a academic year
(2020-2019) male and female students in all departments and colleges belonging to
universities who implement the Bologna system in the first year in universities and
then pulled (male and female students). This research seeks to find out the position of
students on the process of evaluating the group, self and peer.
3-The research sample:

The sample of students was chosen in the universities of the Kurdistan Region
for the academic year (2020-2019) in order to ensure the ability of this sample to
represent the community. The size of the sample was confirmed in the number of
(324) according to the previous research confirmed that the greater the sample size,
the lower the standard error of the survey and its ability to Community representation
increased. So the sample consisted of (324) students divided by (96) male and (228)
female students. In a deliberate, intentional method. It intended to take a fixed share
from each category as this method provides data and information on the proportions
of specific groups after classification to multiple social units (Sarantakos, 1993: 138).
The tables (1,2,3,4) demonstrates the Properties of the sample

Table (1) Distribution of the sample members according to the gender

Gender Frequency Percent

Male 96 29.6

female 228 70.4

Total 324 100.0
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Table (2) Distribution of the sample members according to the universities

University Frequency Percent
Salahaddin 91 28.1
Soran 89 27.5

Duhok 413

Koya 6
Sulaymany 25
Total 100.0

Table (3) Distribution of the sample members according to the colleges

College Frequency Percent
Education 123 38.0
Basic education 25 7.7
Arts 14 4.3
Social science 63 19.4
Medicine 58 17.9

Language 2 .6

Management 29 9.0
Science 10 3.1

Total 324

Table (4) Distribution of the sample members according to the departments

Department Frequency Percent
English 63 19.4
Kurdish 33 10.2
History 116 35.8

Kindergarten 6 1.9
Social science 18 5.6
Medicine 27 8.3
Math 16 4.9
Chemistry 42

Administration
Physics
Total

4-Research fields

The identification of the research area is necessary for academic research as it
reflects the reality of society and its conditions. The researchers and those interested
in research agree on phenomena and social problems on the existence of three areas of
research which are:

A-Spatial domain: The spatial domain and geographic region chosen to collect field
information are the universities of the Kurdistan region.

B-The human field: The existence of any entity that would define a society that has its
educational, social, cultural, political, economic, justification for interests and
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common features. the human field for our research are students of the first stages in
the universities of the Kurdistan Region with scientific and human specialization.

c- Time range: means the time limit specified for research and the period during
which they collect the scale forms and interviews with the sample members who were
included in the research for the period (April to Jun/2020).

5- Statistical methods.

The statistical approach is an organized method that summarizes, organizes, analyzes
the information, and finds the link between the characteristics of the information, the
researched variables, extracting conclusions from the data, then formulating laws and
setting rules from repeated observations, and gives the scientific form of research
(Omar, 1996: 81), the researchers used a statistical approach Descriptive by using the
SPSS program (Gouda, 2008:7).

waliq gaisl dlsa
elaiaBlo OlilusY maleg

The result:

1.To find out the nature of the trends among the sample members of university
students, the data contained in the research were statistically processed by using the
T-test for one sample, and the results showed a statistically significant difference
between the calculated averages of the sample scores with the hypothetical mean for
each of the three dimensions, and table (5) shows that.

Table (5) One-Sample Statistics for comparing between means

Variable

Calculated
Mean

Theoretical
Mean

t-value

Self Evaluation

25.617

21

11.823

Peer Evaluation

22.947

21

4.547

21

15.138

Group evaluation 27.256

These results indicate that university students have generally positive attitudes
towards the three types of evaluation, which It can be explained by awareness of the
importance of using these different types of evaluation.

It seems that students prefer primarily the group evaluation method, as their
mean scores in this method reached (27.256) score, followed in second place by their
preference for the self-evaluation method with an average of (25.617) score, while the
peer evaluation method came in last place with an mean of (22.947) score.

2. To find out whether there are significant differences in the students
"attitudes towards evaluation methods according to the gender variable, the
researchers used the T-test for two independent samples, and the result showed the
presence of significant differences between males and females in the attitudes towards
evaluation methods and the differences were in favor of females in all comparisons, and the
table (6) shows that.

Table (6) The Difference in attitudes toward evaluation method According to Gender
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Gender

Mean of
scores

Std.

t-value

Sig.

Self

Male

16.8646

4.27384

-24.715

Female

29.3026

4.07751

.000

Peer

Male

13.2917

3.42411

-25.143

Female

27.0132

4.86150

.000

Group

Male

17.6979

5.23977

-27.236

Female

31.2807

3.51337

.000

3. To find out whether there are significant differences in the students

“attitudes towards evaluation methods according to the university variable, the
researchers used One-way Analyses of Variance (ANOVA). The result showed that
there is a significant difference in all types of evaluation methods between the
students' attitudes s in the different universities and the table (7) shows that.

Table (7) The difference between Attitudes of Students according to University

Variable

Source of
Varian's

Sum of
Squares

Mean
Square

F- value

Self
evaluation

Between Groups

12657.975

3164.494

Within Groups

2954.891

9.292

Total

15612.867

340.557

Peer
evaluation

Between Groups

16427.551

4106.888

Within Groups

2515.446

7.910

Total

18942.997

519.188

Group
evaluation

Between Groups

14596.251

3649.063

Within Groups

2865.904

9.012

404.899

Total 17462.155

The existence of differences between universities in students ’attitudes
towards evaluation methods can be explained by saying that universities differ in their
capabilities, conditions, and educational cadres, all of which has an impact on
students’ attitudes.

Discussion and conclusion:

The purposes of the conducted study were to find out the students’ attitude
towards self, peer and group assessment for the first stage in the universities where
applying bologna system in learning process. The majority of the respondents’ result
were positive towards Group, self-assessment and group assessment. They like
assessing their performances in groups and individually more than getting help from
peers. The learners can assess their performances through self-assessment, it is
checking students’ progress towards goals, tasks and practices. It is a way to increase
learners’ awareness towards their achievement and criteria. When students fulfil
works individually, they can reflect and judge on their own works. Therefore,
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students’ can enhance their performances without relying on the teacher (Andrade &
Valtcheva, 2009).

The study highlights that the results obtained from the participants who were
undergraduate students (first stage), they are applying bologna process in teaching and
learning system. They were from different universities in Kurdistan. Although,
majority of students’ attitude were positive towards self-assessment, some of them
agreed with peer and group assessment. Generally, peer and group assessment is a
path for student’s learning, they can learn from each other and share ideas to reflect
on a subject. The respondents emphasized on the usefulness of self-assessment and
they somehow agreed with peer and group assessment. As some of the learner’s
background education is inferior so they prefer to assess their own performances
individually through formative evaluation.

Although, cooperative learning guide learners to have fun and learning to how
to work with each other, students of Iragi Kurdistan region like to work individually
in the university. Due to the norms, Time, living atmosphere, students cannot
cooperate with each other and assess their works however, students focuses more on
marks than learning (Johnson et al.,1991).

Furthermore, peer assessment seems to be valid for students of higher level
background than lower level. They have better understanding regarding the criteria
than the other one. Learners can judge and reflect on their colleague’s draft easily
(Falchikov and Goldfinch, 2000). Although, peer assessment is an opportunity for
gaining new skills, students prefer to work and assess individually in the present
study. In Iragi Kurdistan, Generally, most universities were applying the system of
bologna process. The system focuses on collaboration and critical thinking skills
among student hence, the majority of students felt satisfactory with self-assessment.
The fact that the students have motivation to work with their peers and groups but
they prefer to assess their works individually. Many universities find out that self-
evaluation can be a hard tool to judge and decide on their performance (Seldin,1982).
Before applying bologna system, the learners used to work and assess their works
individually that is why it would be difficult to communicate with the community
with different cultures in the class. By the time, they get used with a new system.
group and peer assessment is useful for students leaning but apparently the
respondents in the present study preferred self-assessment.

During this study, some participants preferred teachers’ assessment due to
disability of assessing their own and peers works. Students are likely to take self-
assessment in their learning process to measure their performances. It will be
unsatisfactory to some academic staff, but the current study indicates student’s
attitude and reaction to types of assessment. To shed further light on further research
for group and peer working among the students. By communicating with each other,
they would have applied new skills in the process of learning in the future.
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Appendices

Dear students:

The researchers conducted survey to find out about (Student’s attitude towards group,
peer, and self- assessment, educational-social study in universities of Kurdistan
region- Iraq)

This is a survey, a tool for collecting data and information on the subject of the
research. We wish this survey will get your interests however answering items
accurately so that the scientific and practical benefit of this research will be realized,
your answer will be anonymous and it will be used only for the purposes of scientific
research. Thank you for your cooperation and interests in completing this survey.
Please rate the following criteria based on your experience on-------------------- :

No | Items | £ 8| 223
g1 3| 8| &<

@ 3

3

1 | Self-assessment helps me achieve goals in
learning.

2 | Self-assessment helps me learn better in class.

3 | Self-assessment helps me judge my class
performance.

4 | Self-assessment depends on what | have learned
more than the teacher.

5 | Self-assessment reflects my skills and
understanding of the topic.

6 | find difficulty to assess my work (self-
assessment).

7 | prefer self-assessment more than other methods
of assessment.

8 | feel comfortable when I participate in peer
assessment.

9 | I feel happy when others assess my work.

10 | Peer assessment for my works in the class
contributes to my goals.

11 | I have motivation to assess the work of my
peers.

12 | I don’t like peer assessment in the classroom.

13 | I have no desire to listen to peer assessment.

14 | Peer assessment for my work is an opportunity
to learn new skills.

15 | I learn a lot through group assessment.

16 | | prefer group assessment more than other
methods for assessment.
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17 | | prefer group assessment for tasks presented by
the teacher in the classroom.

18 | Group assessment contributes to improving the
level of students learning.

19 | I like group assessment because the students
express different opinions.

20 | I prefer group assessment because it reflects
divergent (different) views.

21 | | feel happy when | participate with others in
group assessment.
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